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“Listen to the Wind”
The story that I choose to do a critique on is the story, “Listen to the Wind: The Story of
Dr. Greg & Three Cups of Tea” by Greg Mortenson and Susan Roth. This story is about the
children in Korphe. This is a village in the mountains of Pakistan. The character is Dr. Greg, who
is from the United States, stumbled into the village because he was climbing a mountain in the
area. The people in the village gave him tea, food, and a bed. Dr. Greg wanted to help the people
who were sick. “When Dr. Greg was well enough to go home, he asked Haji Ali, our wisest man,
to help him think of something special he could do for Korphe...Korphe needed a school. Dr.
Greg promised to come back and help us build one” (Mortenson, G., & Roth, S. L. (2012), 7).
The concepts in this story are composed of helpfulness, people coming together, and trust in one
another. Dr. Greg kept his promise to come back to the country and assist in making a school for
the students. These types of concepts may be new for the ELL students because they may not
understand how in parts of the world, like Pakistan, students do not have a school to go to. This
is definitely an introduction to the content and concepts of the story for a higher level of
understanding.
The ELL students in my classroom are Spanish. They may understand that we need
people to come together in order to accomplish something great. There are many people involved
such as women, men and children. It is very inclusive and everyone came together. The ELL
students may or may not understand how badly these students wanted to learn so they came
together in order to make a school.
The vocabulary words in this story are basic and familiar. There are no big words that
will come as a surprise for the students. The words in correlation to Pakistan may be
challenging, (Haji Ali, Korphe, Skardu, Braldu River, Imam, Sher Takhi, urdu). Some common
English words that may come difficult to the students are (weave, stumble, mountains, and wise).
These words present the vocabulary in meaningful context language because they all have a
significance to the story. It is understandable that the words from Pakistan are difficult due to the
fact that these students don't have any familiarity with them and probably will not encounter
them. (Unless they are reading another story that is in relation to Pakistan). The other English
words are pretty common where students will most likely encounter them in other texts.
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The story takes place in chronological order. The order of the story goes by, Dr. Greg
comes to the town, wants to repay their hospitality and wants to do something special, leaves to
return back to the U.S., comes back, then inspires the town and builds a bridge to where the
school will be, and finally builds the school with the help from the community. There is also a
cause and effect element in the story. Korphe helped Dr. Greg, and he wants to return the favor
back to them. Chronological order and cause and effect is very common in the stories students
read. This is also a nonfiction text, students are constantly reading these types of stories and take
lots of interest into it.
There are lots of visuals on each page that represent the words on the pages. The visuals
are very clear and take up the whole entire page. The pictures directly correspond to the text. The
types of visuals are represented by scrap paper on top of one another. The illustrator did a very
unique job by incorporating lots of detail and color in the visuals. It is very aesthetically pleasing
this type of illustration, but I am not sure if the students are familiar with this type of
visualizations.
This text is generally about people in Pakistan and how they came together to make a
difference in all of their lives. This type of story might relate to the learners of the classroom by
trusting another individual that may be different from them. In addition, they may relate to the
passion of learning and doing anything they can in order to get a better education. This story is
not too far removed from current times. There is such a theme in today's world of people of
different cultures coming together to make a difference in society.
The characters in this book can relate to the English learners because they are all young
and currently in school. There are boys, girls, women, and men. “Our Imam, Sher Takhi,, our
wise man, Haji Ali, our teacher, Huessein, Dr Greg, who kept his promise, Julia, the librarian
who brought our books, the craftsmen, the workmen, the porters, the grown ups of Korphe, the
children of Korphe, and even the yaks, and the dzos, and then goats, and the sheep all marched
together to our new school” ( (Mortenson, G., & Roth, S. L. (2012), 17). The characters speak
English and Urdu, which can relate to the English learners of the classroom learning a second
language. This style is familiar to English learners because the author provides many visuals.
There are not too many sentences on the page, so it won’t take a long time to get through the
challenge.
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To make a modification for this story, I would include captions on the page to label the
characters. In addition I included some translation to the students' home language (Spanish) so
they can have extra support in digging deep in the story using the pictures. On the top part of the
picture I included a label showing the character Haji Ali. In this part of the story he is.“Making
the spot of the school.” This translated to spanish is, “Haciendo el lugar de la escuela.” On the
bottom part of the page, I labeled the children. In the picture they are “Making the walls strong
using fingers.” This translated to spanish is, “Fortalecer las paredes con los dedos.”

Another activity I would include in regards to this story is teaching students the
background and culture of people who live in Pakistan. I would have students use the CLT
model of working in groups or partners for this activity. Components of CLT 1. Communication:
fostering communication within and across cultures (oral and written) 2. Cultures: encouraging
the development of deep cultural understanding and insight 3. Connections: forging connections
with other disciplines and information sources 4. Comparisons: facilitating metalinguistic and
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metacultural understanding by comparing one’s own and the target language 5. Communities:
making connections with multilingual (Celce-Murcia, Brinton & Snow, 2014, 20) In order to
show this, I would play a video that sums up what occurs in the country, Pakistan. Students will
then use a venn diagram to compare what they already know from American Life or a country
they grew up in compared to what they learned from the video on life in Pakistan. This really
stresses the similarities and differences between the two ways of living which aides to their
comprehension of how people in Pakistan may have different aspects of life.

6

7

8

“More than Anything Else”
This book is about the passion of a young boy wanting to learn how to read. This is a
familiar type of context that all learners may have had in regards to their education. This book
takes place in 1865 in Virginia, this may be something that the students are not entirely used to
because there are a lot of differences that take place from the setting of the book and the setting
today. The concept in the story is continued conceptual development for the students due to
minimal amount words on each page along with the familiar concept of desire.
In regards to the text of the English learners vocabulary and syntactic knowledge, this
book is more of a technical and specialized book. There is a lot of figurative language such as
similes, metaphors, and personification in the story. English learners in my classroom are not too
familiar with these types of literary devices and identifying them while they are reading. Some
examples of the figurative language are, “The road hugs the ridge between Kanawha River and
Mountain” (Bradby & Soentpiet, 2013 2). The road is not actually “hugging” the rivers. This
may be confusing to students because they do not understand that this is not literal. Another
example is, “She holds my hand and feels the hunger racing as fast as my heart” (Bradby &
Soentpiet, 2013, 15). The young boy is hungry to read, not hungry for food. This type of
description language may also act very confusing for English learners. “My thoughts get slippery
and I can’t keep up” (Bradby & Soentpiet, 2013, 21). His thoughts are acting slippery because
his dream sometimes feels unrealistic with no support from others. Lastly, “I shout/laugh like
when I was baptized at the creek” (Bradby & Soentpiet, 2013, 25). This simile is a moment in his
past that he can relate to feeling of excitement. There are also unknown words throughout the
story that are relevant to the main character because he wanted to learn to read so badly. Some of
these words are barrel, midnight, linger, and baptized. Some of these words could be labeled
within the picture to help identify what they would mean. It is unlikely that the English learner
will encounter another story with these words in it again because there are uncommon words and
are only used in regards to the story.
The type of text structure this text uses is problem and solution. The boy wanted to learn
how to read so badly, his solution was to do anything he can in order to succeed. The problem
also was also a part of the book's theme of having a passion and not stopping until you achieved
it. The genre of this story is historical fiction. This is a situation that has happened in history
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before since it took place many years ago. We read a lot of this kind of genre in class which
makes it familiar for students to use. I noticed that the students really enjoy reading historical
fiction books because they love to acquire our history and relate it back to today's world.
Students excel when the characters are around the same age as them, in this case they are.
There are illustrations that take place on every single page and also take up the page
entirely. Each page contains visual details that correlate to the words on the page. The illustrator
did a magnificent job using color contrast to really highlight the importance on each page. These
illustrations align with the sequence of the story as well. English learners are able to focus on the
picture rather than the words (if they do not understand the words) on the page because of how
captivating it is. The story mostly focuses on the setting and how much this setting/time period
affects the way the people were at the time. Some illustrations that are representative of the
setting are workers during the time carrying barrels and shoveling. Another example is the older
man who inspires the young boy, who reads to a crowd of people. Lastly, the cabin house is
heavily represented by light from a lantern. All of these details that are included in the story help
assist the importance of when and where the story takes place.
The story generally contains people of color throughout the story. It does not reflect on
the background of recent immigrants because this book took place many years ago. The people
in the story all spoke English. Some of the English learner students in my classroom may feel
connected to this story because they may really want to learn something in English just as badly
as this young boy did. Students are able to relate to the character's passion and can put
themselves in the character's shoes.
This story is not that far removed from current times because most students in today's
society can get support in reading/learning! Majority of people in today's world can read and
assist young minds. There are also many programs in schools such as reading support or ENL, to
also help out young students. Teachers nowadays have to go through lots of education in order to
teach different types of ways to students. This story took place in the 1800s, adults did not get
education on how to teach or really any education at all. This book shows how much education
has evolved over the span of two hundred years. The young boy is about the same age or
younger than the English learners in my classroom, allowing the students to make connections of
how much life could have been different for them during a different time period.
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In this story, the author's style is more of telling a story about history, making it historical
fiction, which the students can relate to because they have read many historical fiction books
before in the classroom. Young boys and girls throughout history wanted to learn how to read,
but did not go to school because of the lack of resources.
In order to modify this story in order to assist my English learners better, I would break
down some of the figurative language in the story, making it easier to comprehend the meaning
of it. The overarching theme of the story was wanting to read so bad and not stopping until he
was able to. “I think about the hunger still in my head- reading. I have seen people - young and
old- doing it. I think there is a secret in those books.” (Bradby and Soentpiet, 2013, 7). I
uploaded a picture of a book and placed it on the head of the young boy to show that this is all he
thinks about. I also included the spanish translation of “secret in the book” to “secreto en el
libro” to have students understand the meaning of why this young boy has such an urge to begin
reading.
An activity that I would include for this
project is having students draw a picture that goes
along with the figurative language from the story.
For example, the quote “The road hugs the ridge
between Kanawha River and Mountain” does not
literally mean that the road is hugging the river.
Having students draw a picture of what the quote
says and what it is supposed to represent will help
them make connections of how the quote is being
represented and what the quote actually means.
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Stand tall, Molly Lou Melon
The book, “Stand Tall, Molly Lou Melon” is about starting a new school and being
afraid. There are many different aspects in starting something new in a new place. There is a fear
of how to make friends or get bullied by others. The main theme of the story is about being
yourself no matter the circumstance. This content might be familiar to English learners because
they may have had an experience of going somewhere new before. The main character relies on
her grandma's words of embracing every aspect of yourself and never letting that go. English
learners may also have an adult in their life where they trust and take advice from. The message
is very powerful and shows a positive way of really embracing yourself!
There are a couple of words on each page, which allows for this story to be an easy read
without many distractions. The vocabulary words are basic and familiar. Some hard words that
come up throughout the story are, “fumbled, touchdown, foolish, stacked, and boa constrictor.”
Some of these words are not very frequent in everyday life, making it a little tricky for students
to recognize these words. Other than that, the English learners are very familiar and aware of the
words on the page. They can use context clues from those words along with the picture to
determine the meaning of difficult words.
Throughout the story, there is repetition of the words, “So she did.” The author would
include this sentence after the grandmother would tell her the unique things about herself…
“Molly Lou melon had a voice that sounded like a bullfrog being squeezed by a boa constrictor.
She didn't mind. Her grandma had told her, “Sing out clear and strong the world will cry tears of
joy...So she did” (Lovell and Catrow, 2002, 10). Another time in the story this got repeated
was,“Molly Lou Melon stood just taller than her dog and was the shortest girl in the first grade.
She didn't mind. Her grandma had told her, “Walk as proudly as you can and the world will look
up to you...So she did” (Lovell and Catrow, 2002, 20).
This story is composed of a text structure of sequence of events. The first thing that
happens is, Molly Lou Melon learns the importance of being herself from her grandmother, then
she moves to a new school, after that a bully comes into her life and tries to make fun of the
things her grandmother told her to love about herself, and finally she stands up for herself while
continuously holding a smile. Sequences of events are a great way to assist English learners
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while reading a story. Students are able to recognize patterns of the story along with the reason
why order is so important while reading a story. One event may affect an event that happens
after. This will create learners to remain organized in their reading and even assist their writing.
The English learners in my classroom have experienced this type of sequencing pattern before
because it is very common to read a fiction story like this one presented. I notice that the students
love fiction and choose to read these types of books for their independent books.
The visuals in the story are very vibrant and take up the whole page of the story. The
illustrator did a good job connecting the text to the large pictures in the story. The illustrator
created the visuals for aesthetic purposes based on the creativity of the pictures, but also made
sure there was a one to one correspondence of visuals to the text. If a student was not able to
understand what is supposed to be occurring in the story, they can identify the meaning by
looking at the picture. For example, a sentence said “Durkin felt foolish”... His face in the picture
on that page was very exaggerated and made to look very silly. Students can make the
connection that the word “foolish” means to look different and silly. These types of visuals break
down information and make it easier for students to decode and comprehend material. It also
makes it very engaging for the students to learn and continue reading. Students are able to make
connections to other things they have read or visuals they have seen when they truly understand
what is occurring in the story.
This story is culturally neutral. There is no general focus on a specific group of people
but primarily all young students who go through a change in their environment.
The text does not reflect on the background of recent immigrants but I know that English
learners can relate to this story. For example, the young girl in the story was not an immigrant
from another country but she did travel to a new school in an entirely new area. English learners
may have had an experience like this one in the story of going to a new place and not knowing
anyone. This story is not so far removed because this happens all of the time to all different types
of people for different reasons. The main character is younger than the students in my classroom,
but the situation that happened in the story could happen at any age.
The students are familiar with the author's style of this type of illustration and theme. The
message is to truly conduct a positive self concept. It really shows all students that being unique
and different is a great thing and can promote self confidence! Molly Lou truly trusted her
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grandmother's words of being able to tackle any challenge coming her own by being her own
authentic self!
In order to modify this story, I would include text features such as added dialogue,
captions and labels. “Understanding English
learners’ backgrounds and abilities helps
teachers to select texts, shaped, of course, by
language-acquisition research. Text selection
should be based on an understanding of what
English learners are learning about their new
language, how they learn it, and the text
features that can provide support for language
and literacy development” (Hadaway, N. L., &
Young, T. A. (2010), pg. 33). This story
included a lot of dialogue from the characters
throughout the book. There were a couple of
different characters, it could be difficult for
students to follow along and recognize which
characters said what. I included a dialogue of
Ronal Durkin saying “Buck-Tooth Beaver ”
along with how the character was feeling
“foolish” with a slanted smiley face. On the other hand, I represented Molly Lou Melon as
feeling “proud” with a smiley face because she is truly embracing herself!
In addition to showing the dialogue with the characters and their feelings, I created a
chart with vocabulary words that students may not be familiar with. These words come up
because they are relevant to details to the story plot. I included the definition and picture of the
word to really assist the students to make the connection of what the word means and why the
author is using it. I will go over this before students read the story in order for them to start being
familiar with these challenging words. Students can recognize the word being used in the story
and be able to identify it when it comes up.

16

17

18

19

References:
Bradby, M., & Soentpiet, C. K. (2013). More than anything else. Zaner-Bloser.
Celce-Murcia, M., Brinton, D., & Snow, M. A. (2014). Teaching English as a second or foreign
language. National Geographic Learning.
Hadaway, N. L., & Young, T. A. (2010). Matching books and readers helping English learners in
grades K-6. Guilford Press.
Lovell, P., & Catrow, D. (2002). Stand tall, Molly Lou melon. Orchard Books.
Mortenson, G., & Roth, S. L. (2012). Listen to the wind: The story of dr. Greg and three cups of
tea. CNIB.

