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The materials selected for this assignment are texts that are available to my first grade
students in our classroom library. My general education class is a diverse group of twenty-two
students. There are nine English language learners, or ELLs in this group, representing four
different native languages; Spanish, Hindi, Mandarin Chinese and Haitian Creole. For the
purpose of this assignment, three texts were selected because of their level of content familiarity,
language, textual support and cultural fit. These books are, Cat’s Colors by Jane Cabrera, Five
Little Monkeys Jumping on the Bed by Eileen Christelow, and Bread, Bread, Bread by Ann
Morris. It can be challenging for educators to select appropriate texts for their ELLs because of
the many factors that need to be considered.
In Nancy Hadaway and Terrell Young’s Matching Books with Readers: Helping English
Learners in Grades K-6, it is recommended that, “selected texts should accomplish the following
with English learners; encourage them to choose to read, help them discover the values and
functions of written language, permit them to use written language for a wide range of purposes,
be appropriate for their age and interest level, take into account their cultural and conceptual
background, make use of their native languages when possible, support their acquisition of
English, offer a rich array of genres, and have text structures that support their understanding.”
(Hadaway & Young., 2010). It is my hope that once these three books have been redesigned,
they will accomplish the goals for supporting ELLs outlined in Hadaway & Young’s reading.
Cat’s Colors
Cat’s Colors by Jane Cabrera is a simple picture book with bright and beautiful
illustrations. In this book, the reader tries to figure out what Cat’s favorite color is. On each page,
Cat introduces a color shown on a matching background. Cheerful and inviting, Cat’s Colors is
sure to get students excited to read while exposing them to the new but simple English
vocabulary in the form of color words and simple objects.
Students come to school with a variety of experiences and levels of background
knowledge. It is important for teachers to assess whether or not a student has the background
knowledge necessary to understand the content in a given book. To understand Cat’s Colors,
students need very little background knowledge. The content is basic and should be familiar to
most students in this age group regardless of their native language. The book is centered around

a single character, Cat, an animal which most children are familiar with even if they have never
seen one in real life or had one of their own. Cats are also common characters found in many
fiction books we have read in the classroom, Pete the Cat, The Cat and the Hat, Splat the Cat,
etc., and in nonfiction books about pets. The story takes place in multiple settings, in fact, Cat is
in a new place on almost every page. Depending on their level of familiarity with certain places,
students may need support to understand where Cat is. For example, if a student is from a
country with no beaches or sand, he or she may have trouble understanding the page where the
color yellow is introduced (Cabrera, 2005, p. 11, 12). See Figure 1a.
Figure 1a:

Cat’s Colors focuses on the concept of color, which children tend to be exposed to very
young. The CDC says that most children as young as 30 months old, can identify at least one
color, and by four years old, most children can name a few colors of different items (CDC,
2021). This makes it very likely that the student has been exposed to this concept in their native
language and has already developed a sense of understanding.
By the start of first grade, most native English-speaking students should be able to
recognize a few basic color words in English. In Kindergarten, time is dedicated to the teaching

of these high frequency words. For ELLs, this is likely to be more difficult. Fortunately, the
illustrations on each page of Cat’s Colors match the text. Pages 3 and 4 of the book are shown in
Figure 1b. These pages say, “Is it green? Green is the grass where I like to walk.” The
illustrations on these pages show Cat on a green grass background (Cabrera, 2005, p. 3, 4).
Figure 1b:

The fact that the text and illustrations match make it far easier for ELLs to read or
understand this book. Regardless of the language they speak, they can identify the color green as
the background image, infer that Cat is standing on green grass and thus put together that the
English representation of the color they see is written as, “green”.
In addition to the English color words, there are many new vocabulary words introduced
in Cat’s Colors. All of which can be taught in the context of the book. There are visual
representations for words that may present themselves as new vocabulary depending on the
proficiency of the ELLs. Some of these other vocabulary words include grass, petals, flowers,
bats, swoop, soar, rug, snooze, yarn, tangle, claws, birds, clouds, and mother. Most of the
vocabulary used in the book are common words that students are likely to encounter in other
books in the classroom, particularly fiction books with animal characters or nonfiction books
about animals.
Cat’s Colors is a fiction book that follows a predictable structure. The book begins with
the question, “What is my favorite color?”. Each page that follows, is a guess at what the color

might be. Students will quickly pick up on the pattern on the pages, recognizing that every page
will start with the same sentence frame, “Is it (color)?” Then, an example of the color featured in
the illustration starting with, “(Color) is ______.” (Cabrera, 2005). This predictability is valuable
for ELLs because it allows them to focus on understanding the story without the added need to
try to figure out the structure of each page. If this story is being read aloud to an ELL, they can
also be encouraged to read the first sentence along with the teacher since they will be able to
predict what it says, using their knowledge of the pattern and the support of the illustration.
Students are likely to be familiar with the fictional nature of Cat’s Colors, as many children’s
books, regardless of the language they are written in, fall in this genre. Many students may have
read fictional stories already, and have certainly learned about them in their Kindergarten and
first grade classrooms.
As described earlier in the discussion of the vocabulary and content of Cat’s Colors, the
visuals play a crucial role in why I feel that this text is compatible with young ELLs. The
illustrations are clear and direct and correlate precisely to the written language. While the visuals
in this book are primarily illustrations to show the color Cat is presenting, there is also an
additional visual at the start of the book shown in Figure 1c (Cabrera, 2005, p. 1). This graphic
reinforces the questioning nature of the book and lists each of the color words that will be
introduced throughout.
Figure 1c:

When examining Cat’s Colors on a cultural level, the text appears to be culturally
generic. There is no diversity in this book because there are no people. The only character is an
animal, but it is one that can be found in many countries around the world. Cat’s Colors portrays
no specific groups, nor does it reflect the background or experiences of recent immigrants or
U.S.-born ELLs. Because there are no people in the text, the students may find it difficult to “see
themselves” in this book. Cat’s Colors was first published in 1997 but is not too far removed
from current times. The content is as relevant today as it was then and will continue to remain
that way.
If I were to redesign a part of this original material to meet the needs of my ELLs, I
would include translations of the color words on each page. By simply adding in words in my
students’ native languages, I believe that the text will instantly become more appealing to them.
Because multiple languages are represented in my classroom, I would add a translation of the
color word, in each language on each page. It is my hope that adapting the book in this way will
show my students the connection between their native language and English. I want them to see
that multilingualism, diversity and their own native languages are things to be celebrated. It is
also important for the students to recognize that the content in Cat’s Colors is universal,
regardless of the language used. When reading this book aloud I would get my ELLs involved
asking a different student each time to share how they say the color word in their language, then
reread the page using their language in place of English for the color word. See Figure 1d for an
example of a redesigned page of Cat’s Colors.

Figure 1d:

Five Little Monkeys Jumping on the Bed
Five Little Monkeys Jumping on the Bed by Eileen Christelow is a silly story about a
group of monkeys who disobey their mother and their doctor by jumping on the bed during their
bedtime routine. Each time they jump, one of the monkeys falls off and hurts himself. The other
monkeys never seem to learn from each other as they continue to jump, proceeding to fall off the
bed one by one.
ELLs will need very little background information in order to understand the concepts
introduced in this simple picture book. Five Little Monkeys Jumping on the Bed can be used to

introduce ELLs to the numbers 0-5 in English, and provide a foundation of basic subtraction, as
students will count down from 5-0 as one less monkey is able to jump on the bed each time the
mama closes the door. Incoming first graders should show mastery with addition and subtraction
within five. If they have attended Kindergarten, they will have already been exposed to this
concept. Depending on their proficiency level, ELLs may need support to demonstrate their
understanding of this concept in English. Because of its interactive, sing-song nature, Five Little
Monkeys Jumping on the Bed gives them an opportunity to do so in a low risk environment.
The events of this story will likely be familiar to many ELLs because the monkey’s
bedtime routine may be similar to their own. In the story, the monkeys put on their pajamas,
brush their teeth, say goodnight and jump on the bed. The mama calls the doctor once she sees
that one of the monkeys has fallen off the bed. Students will be able to relate to the monkeys
regardless of their native language or cultural background because there is a strong possibility
that they have experienced similar situations. Many children jump on the bed, despite their
parents directions not to, and mothers are likely to call a doctor if their child gets hurt.
Some ELLs may even already know how the story goes from hearing the nursery rhyme
shared with them orally, through a book or a video in their native language. This nursery rhyme
has been translated into many languages, and with just a quick search on YouTube, I was able to
find it in each of the four languages represented in my classroom. I would use this resource to
show my students the video in their own language before reading the book to them in English.
There are a few vocabulary words in this book that Spanish speaking ELLs should
recognize quickly because of their similarities to Spanish words of the same meaning. Both
“mama”, and “doctor” are perfect cognates. Pajamas translates to pijama in Spanish as a near
perfect cognate as well. According to Colorin Colorado, Researchers who study first and second
language acquisition have found that students benefit from cognate awareness. Cognate
awareness is the ability to use cognates in a primary language as a tool for understanding a
second language (Colorin Colorado, 2018). These words, with the exception of mama, will
probably be less familiar to non-Spanish speaking ELLs, and may need to be pre-taught to ensure
comprehension.
For all ELLs, Five Little Monkeys Jumping on the Bed will introduce a few new
vocabulary words. Depending on their proficiency level, students may not know the English
words, bath, brush, good-night, bumped, or head. These words are common and students are

likely to see them in other texts, or use them conversationally as their proficiency grows. The
acquisition of each of these words however is supported by the context and illustrations.
Five Little Monkeys Jumping on the Bed follows a chronological text structure,
describing the events of one evening. It also shows cause–effect relationships by explaining that
because the monkeys jumped on the bed, one fell off and bumped their head. Problem– solution
relationships are also modeled in the text. A monkey falling off the bed represents the problem
and the doctor posing the suggestion that no more monkeys jump on the bed represents a
possible solution. This same event is repeated throughout the text, an example of which can be
seen in Figure 2a (Christelow, 1989, p. 16-19).
Figure 2a:

This story is very repetitive in structure . The majority of the story repeats itself, with just
one less monkey each time. Predictable patterns, like the one found in Five Little Monkeys
Jumping on the Bed can be very beneficial for ELLs because they help to build their reading
confidence, and help them build their oral language skills (A World of Language Learners,
2021). The pattern in this text also lends itself well to the integration of Total Physical Response.
Students can interact with the text while encouraging their language acquisition. Simply
modeling gestures to match key vocabulary in the story, then having students act them out will
help to meet the needs of ELLs. You could have students hold up the number of fingers equal to
the number of monkeys jumping on the bed, hold their head when one falls off and bumps their
head, put their pinky finger to their cheek and thumb to their ear to symbolize making a phone
call, when the mama calls the doctor, and wag their finger when the doctor says, “No more
monkeys jumping on the bed!”.
Five Little Monkeys Jumping on the Bed is a fictional story based on a nursery rhyme. If
the ELLs in the classroom are not new to American schools, they should be very familiar with
books like these because they have been exposed to this genre since Preschool. If familiarity is
lacking, text support is ample in this book. There are illustrations to match the events happening
in the story on each page. There is one illustration per page, and only one event happens on each
page. The pictures are detailed, taking up most of the page and making it simple for non-readers
to tell a version of the story by simply looking at the pictures, without using the text at all. There
are no other graphic aids available in this book. The illustrations also help students to acquire
new vocabulary as they provide hints to what unknown words might be. See Figure 2b for an
example of how the illustrations support the acquisition of the potentially unknown vocabulary
word, bath (Christelow, 1989, p. 1).

Figure 2b:

Five Little Monkeys Jumping on the Bed is a culturally generic text. As with the last text
critiqued, there is no diversity in this book because there are no people. The characters in this
story act in the same manner people do, but all look the same. This book does not reflect the
background or experiences of recent immigrants or U.S.-born ELLs. The book was published in
1989, but the rhyme that inspired it had been circulating for decades before. Children from all
nationalities can relate to the actions of the monkeys in this classic story. While the content in
Five Little Monkeys Jumping on the Bed remains relevant today, its origins have become quite
controversial.
To make this text more culturally relevant and appropriate for use in the classroom with
ELLs, I would change the characters to depict a diverse population of children rather than a
group of monkeys. This redesign serves multiple purposes. First, it allows children to see
themselves in the materials within their classroom. This is incredibly important when creating a

culturally responsive classroom and implicitly teaching students about diversity and cultures
other than their own (Wanless & Crawford, 2016). Additionally, adjusting the material to reflect
diverse children instead of monkeys can help counteract the racial undertones that can be implied
by reading the text in its original state. Azizi Powell says, “Early versions of "Five Little
Monkeys Jumping On The Bed" used the "n word" plural or "darkies" as referents for Black
people instead of the word "monkey". And "monkey" itself is a word which has also been used in
the past and the present as an offensive referent for Black people.” (Powell, 2014). See Figure 2c
for a redesign of page 2 of the text.
Figure 2c:

Five little children put on their pajamas.

Figure 2d:

Bread, Bread, Bread
The final book for this material critique and redesign is Bread, Bread, Bread by Ann
Morris. Bread, Bread, Bread is a non-fiction children’s book that focuses on the way bread is
enjoyed by people around the world. It features photographs of people from diverse backgrounds
cooking and eating many varieties of the food. Bread, Bread, Bread requires only a small

amount of background knowledge on the part of the ELL. To understand the content presented in
the texts, ELLs really just need to know what bread is. With an understanding of the food, the
concept presented in the text should be basic and familiar to them. This book can be used to
introduce students to the idea of varieties, because it gives examples of how bread is eaten
around the world. Students will notice that the bread in the photographs, or the method by which
it is cooked or consumed will look different from one culture to the next.
As with any reading, it is essential that the teacher first identifies what the students know
about the topic before determining which vocabulary to focus on. However, the majority of the
vocabulary used in Bread, Bread, Bread is basic and familiar. An example of this can be seen in
Figure 3a, which shows page 9 of the text (Morris, 1993, p. 9). Here, the author chose basic
descriptors like skinny, fat, round, flat, and with a hole, to describe the bread. These words are
simple, and can be used to describe various other subjects without changing the meaning of the
words. Because of this, there is an increased likelihood that students have heard or used them in
other contexts.
Figure 3a:

Even with appropriate background knowledge there are certainly words within Bread,
Bread, Bread that could be difficult for ELLs to understand as they listen to or read the story.
Words such as crunchy, lunchy, soak, shaping, and toasting, may need to be pre-taught or
clarified for ELLs during the reading. The vocabulary however is introduced within the context
of the story and is paired with a photograph. It would be beneficial for ELLs to utilize these
photographs to help them find meaning of unknown words.
Bread, Bread, Bread does not follow a chronological or sequential order. Because this
book aims to inform and expose students to cultural differences in the use of bread, it is
structured the way many informational texts are, presenting facts and ideas in a manner that
could be considered a list. It starts by introducing the idea that people all over the world eat
bread. It then lists different kinds, shapes and sizes of bread, followed by the reasons and
methods for how and why bread is eaten and produced.
It is also important to note that the text is displayed in various formats throughout the
book. Figure 3a shows text below four individual photographs on a single page (Morris, 1993, p.
9). Students will need knowledge of the left to right directionality in English reading for them to
properly read the first line of text before moving down to the next line and reading again, left to
write. On some pages, text appears above or below a single photograph as seen in Figure 3b
(Morris, 1993, p. 8, 13). There is quite a bit of variation in the presentation of text within Bread,
Bread, Bread. Nearly every page has the photographs and text presented differently. Students
will need understanding of the basic concepts of print in English in order to read this text on their
own. If read aloud to the students, it is recommended that the teacher points to each word on the
page as it is read, modeling for students the appropriate structure and flow. An additional
example of a presentation is shown in Figure 3c (Morris, 1993, p. 17).

Figure 3b:

Figure 3c:

ELLs with limited experience with the non-fiction genre may be confused by the text
structure presented in Bread, Bread, Bread. Instruction at the primary level uses a lot of fiction

texts, where students have learned to look for characters, settings and other story elements within
a book. It can be challenging at first for some students to move from fiction to nonfiction texts
because these books are just used less commonly in our classroom. To refamiliarize students
with nonfiction before reading Bread, Bread, Bread, the teacher should remind students of the
differences in the genres, pointing out that there are photographs rather than illustrations, and
explaining that the author’s purpose for writing this book was to inform.
There are visuals shown in this book that provide text support to ELLs. The only visuals
presented come in the form of photographs that match the vocabulary on each page. There are no
illustrations or other graphic aids. The photographs show the specific information that the text
attempts to convey rather than just showing a general photograph on the topic. An example of
this can be seen in Figure 3d, where two methods of toasting bread are shown in the photographs
(Morris, 1993, p. 20).
Figure 3d:

Bread, Bread, Bread is a culturally neutral text. The premise of the book is that bread is
enjoyed worldwide regardless of the language you speak, the country you are from or the culture
you identify with. To reinforce this concept, the photographs intentionally depict diverse groups
of people in diverse settings. There are children, and adults- young and old, shown in the
photographs of Bread, Bread, Bread. Though it does not directly reflect the background and/or
experiences of recent immigrants, students may catch glimpses of places or foods that remind
them of the place that was once their home. It is even possible that the ELLs in the class have
lived in or visited some of the places featured in the book.
Bread, Bread, Bread describes the way a single food varies amongst different cultures, a
concept that is never going to become culturally irrelevant. While the text is not far removed
from current times, the photographs are. Bread, Bread, Bread was first published in 1993, so the
photographs reflect that time period. Nearly 30 years ago, it was far less taboo to show a
photograph with a man holding a cigarette in a children’s book than it is now. This photograph is
shown in Figure 3e (Morris, 1993, p. 24). Overall the photographs are very outdated, depicting
images that feed into stereotypes, such as only women doing the making and baking of the bread.
Figure 3e:

If I were to redesign this text I’d start by updating the pictures. I fully support the concept
of the book, the simplicity of the text and the cultural diversity of the photographs, but I believe
that all students, ELLs and native speakers would benefit from engaging with a text that reflects
a more recent timeframe. In doing this I would remove the image of the man holding a cigarette
and replace certain images that can be perceived as stereotyping gender roles. To better support
my ELLs, I would also include a bilingual glossary at the end of the book, using the same
photographs that were updated in the book. Once the glossary has been made in one language, it
is simple to translate it into the other languages that are represented in the classroom to support
ELLs of all languages. This glossary will provide a visual representation of the key vocabulary
along with the word written in a student’s L1 and L2. See Figure 3f for an example of a page of
the Spanish version of this glossary, using updated photographs.

Figure 3f:

Glossary

soak

crunchy

sumergir

crujiente

shaping
toasting
formación

Figure 3e:

tostando
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