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 As a fourth and fifth grade Special Education teacher in self-contained I am always having 

to modify the curriculum to meet the needs of my students. The demographic of my classroom is 

as follows:  

5 students: 4th grade  

6 students: 5th grade  

Five of the students are ELL’s. ELL’s are also known as English Language Learners. Eight 

of the students are Asian and they speak Mandarin. Three of the students are Hispanic and speak 

Spanish. I am a bilingual in Spanish, so I am able to modify the curriculum quite easily for the 

Spanish students. However, trying to modify for my Asian students can be challenging but I am 

lucky enough to work with people who can help me translate the material.  All the students in my 

class are on different levels. To meet my students where they are academically, I am constantly 

modifying the books we must read.  

Common classroom resources will be evaluated and revised or supplemented to meet the 

needs of my English language learners. Teachers should be cognizant of their students' linguistic 

background and level of proficiency in their first language. This is crucial data for educators to 

have when deciding on lesson plans and resources. For this critique, I decided to use books that 

we use in my classroom during read alouds and during small group instruction.  

• Gary the Monster by Liza Charlesworth 

• Crabby Crab by Liza Charlesworth 

• Ladybug’s Birthday by Liza Charlesworth 
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All of these books are part of a Scholastic book set “First Little Readers.” These three picture 

books stood out to me because of their vivid artwork and inventive wordplay. These textbooks rely 

on familiar patterns that are simple for students to pick up on. I plan to assess the usefulness of 

these books for educating students with language barriers. These books are all on Level E 

according to the Fontas and Pinell Reading Level Guidelines. Level E is approximately beginning 

of first grade. Students in my class are very low academically in reading so a level E book is 

reflective of their abilities.  

Gary the Monster 

The first book I chose is “Gary the Monster” by Liza Charlesworth. The reason I chose this 

book is because the book is very vibrant with colors and its illustrations. This is a wonderful book 

for introducing students to a wide range of topics and ideas, such as color and feelings recognition 

with our ability to look at the pictures and the characters expressions. Those learning English will 

be comfortable with the fundamentals covered in this book. This book is a great way for kids to 

build on what they already know about colors and feelings while also learning something new. 

Looking at page 2-3 the author uses the skill of rhyming to grab the reader’s attention. “Gary is 

big, Gary is green. Gary is hairy. And Gary thinks EVERYTHING is scary.” (Charlesworth, Gary 

the Monster, 2018, pp. 3-4) This skill can be a little difficult for students to learn. Rhyming is hard 

for students who are not ELL’s so we know that it can be significantly challenging for students 

who are ELL’s.  

As educators it is imperative that we activate students’ prior knowledge regarding certain 

topics. This book can do that because as students read, they will notice a pattern with words. This 

book has common sight words throughout the text. This gives students the ability to read the book 
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independently because they should be familiar with specific words on the grade level they are on. 

For example, on page 7 there are quite a few sight words. “He sees a flying bat and runs away. 

“That bat is so scary!” screams Gary.” (Charlesworth, Gary the Monster, 2018, p. 7) The words 

highlighted are sight words. These are words students should know with just looking at them. 

These words we know are trick words and cannot be sounded out. It's possible that ELLs had 

previously encountered the notions in their native language. This book's lessons on both concepts 

and material are connected to ELLs' existing knowledge of content and their previous experiences. 

The students should have a working knowledge of some of the vocabulary from the story, as this 

will assist them in comprehending the idea that is being communicated. There are many new 

vocabulary words introduced.  

ELL’s in my class are familiar with different genres. The books I’ve chose to critique are 

all fiction books. These books provide students with very in-depth illustrations to help students 

decode unfamiliar words. Decoding is the ability to apply your knowledge of letter-sound 

relationships, including knowledge of letter patterns, to correctly pronounce written words. 

Understanding these relationships gives children the ability to recognize familiar words quickly 

and to figure out words they haven't seen before. Although children may sometimes figure out 

some of these relationships on their own, most children benefit from explicit instruction in this 

area. Phonics is one approach to reading instruction that teaches students the principles of letter-

sound relationships, how to sound out words, and exceptions to the principles. (Rockets, 2022) 

Beginning readers often benefit from having illustrations to help them decode new words. 

They help to establish context, which in turn enables children to make educated assumptions about 

terms they have not encountered before. A kid can create associations between the picture, the 

letters in an unfamiliar word, and the sounds they make by first considering what the picture 
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depicts and then looking at the initial letters of the word. Developing good comprehension abilities 

can be helped along by making predictions using illustrations. Readers are prompted to stop on a 

certain page and speculate about what might happen next based on what they have just read and 

what is depicted there. Readers are encouraged to pay closer attention to the image and to speculate 

about what might come next by being asked to answer questions about it. Due to the fact that the 

story is told in chronological order, using images is an excellent way to teach children about how 

to sequence a storyline. Beginning readers can build connections more easily and enjoyably with 

the material when illustrations are included. For instance, if your child has been to the zoo and 

seen the animals that are described in the book, they may recall those experiences when they read 

a book about animals. Your beginning reader might have trouble "seeing" what is significant in 

the text, but the images can aid them, and they can also teach them specific language. The meaning 

of the story can be difficult to comprehend for readers who have difficulty since they usually 

become caught on decoding foreign terms. Before reading any text, pictures and drawings can 

assist readers in concentrating on the meaning of the text as well as the author's intended meaning. 

Since the language that is used in this book is very straightforward, ELL’s may recognize 

some similarities between the language in the book and the language that is used in their own 

families. For instance, I have listened to several of my students talk about a moment when they 

were terrified, but the reason why was completely irrational. Because there are many pictures and 

repetitions spread out across the story, the author's and illustrator's style is one that is suitable for 

English language students. ELLs are also comfortable with and often prefer to study using this 

type of instructional approach. 

This is an excellent picture book that may be used with any group of students specifically 

if they’re struggling readers as well as ELLs. If I had the opportunity to redo this piece of writing, 
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one of the first things I would do is incorporate translations into my ELL students' native language 

such as Spanish and Chinese I would incorporate a read aloud in all languages. Since I am not 

fluent in Chinese, I’d ask the ENL provider to read the book in Chinese. This will allow me to 

differentiate the lesson for my students who are learning English as a second language. The fact 

that translations have been included in the book demonstrates that consideration has been given to 

the students' various cultural and linguistic backgrounds. Students can draw a connection between 

themselves and the book.  

Another modification I would add to the text is maybe incorporating bilingualism into the 

book. If I was unable to translate the entire book into the child’s native language, I might just 

translate specific words. Since this book is about a monster, I’d translate the word Monster into: 

Spanish- monstruo 

Chinese- 怪物 (This could be incorrect. I used google translate for the paper, but would have an 

ENL provider actually translate the word properly) 

Incorporating the child’s native language would give them a sense of ownership and feel 

proud. I think my students would respond well to this. I have read a dozen books in my classroom 

that are Bilingual and my students are always so happy when I try to pronounce the words in 

Chinese. They like to feel like they’re teaching me something new. “Acknowledging, celebrating, 

and encouraging the use of our students’ home languages is just one of the many ways we can look 

at them through the lens of assets—and not deficits—that they bring to the learning process.” 

(Ferlazzo, 2017) 
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Crabby Crab 
 
 The second book chosen is “Crabby Crab” by Liza Charlesworth. The illustrations and 

coloring in this book are eye-catching, which is one of the reasons I decided to go with this title. 

This is an excellent book for introducing students to a wide range of themes and ideas, such as the 

capacity to recognize colors as well as sentiments through our ability to gaze at the pictures and 

the expressions on the characters' faces. Children can expand on their knowledge of SEL and 

emotions via the use of this book, which also provides them with the opportunity to gain new 

information. This book is a great way to teach about feelings and how can we cope with how were 

feeling.  

Our school practices Social Emotional Learning and we swear by it. Being able to teach 

students how to self-regulate their feelings and effectively express themselves at the fourth and 

fifth grade levels is important. Children who are well-equipped socially and emotionally are better 

able to navigate the challenges of everyday life. They teach children how to concentrate, how to 

make sound judgments, and how to develop into helpful members of their community well beyond 

the classroom. “Research shows that SEL not only improves achievement by an average of 11 

percentile points, but it also increases prosocial behaviors (such as kindness, sharing, and empathy), 

improves student attitudes toward school, and reduces depression and stress among students.” 

(Weissberg, 2017) 

In the book, the main character doesn’t ever seem to feel happy. Everything he tries, he 

feels happy for the moment but once his friend does better than him in something he becomes 

crabby and upset. This is a common theme amongst students. Building a child’s self-confidence 

can be very challenging in the upper grades of elementary school. This book helps teach that it is 

ok not to always be the best at something. It also focuses on the facts that things can always go 
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wrong. For example, on page 4-5 it says “Crab built a sandcastle. That made him happy. Happy, 

happy happy! A wave knocked it down. That made him crabby. Crabby, Crabby, Crabby!” 

(Charlesworth, Crabby Crab , 2018) This is a real-life lesson that can be learned by students that 

they can take with them forever. Life will always throw you curve balls but it’s important to learn 

how to navigate life. This book is also a fiction book and the characters in the book are animals. 

Although students cannot make connections to animals, they can make connections to the context 

of the text. If I could modify this text to make it a little more substantial, I would change some of 

the reasons why Crab became crabby. I would add more relevant things such as “my friend hurt 

my feelings”. This would be an excellent teachable moment because sometimes we do not realize 

how we come across sometimes. I think students who are ELL’s may have a hard time expressing 

themselves in English. ELL’s may lack the proper terms to express their emotions so I might add 

a mood meter to the page to help them understand how the character is feeling. This would help 

them understand the text a little better.  

 Students in my class are very aware of how the mood meter works so we would discuss 

the book as a class. Going through each page with the class would be a fun way to debate different 

feelings and facilitate conversation. Each student thinks and handles situations differently so this 

would be a fun way to get ELL’s to talk more.  

 

 

 

  



 11 

 

 

 

 

 

 

 

 

 

 

 



 12 

Ladybug’s Birthday 

The third book I chose is “Ladybug’s Birthday” by Liza Charlesworth. This book is a very 

nice read because it uses repetition words which are useful for ELL’s. There is much more to 

learning a new language than simply decoding words. Students of the English language are 

exposed to a variety of novel syntactic structures; nevertheless, they must first internalize basic 

sentence patterns before moving on to more complicated ones. Children may benefit from 

reviewing the text and using this passage as a model to better remember certain words or phrases. 

People might consult it to refresh their memories on terminology or to model the structures of their 

own writing after those of the language. Texts that are rhythmic and repeated are helpful to students 

learning the English language.  

They will gain the most possible experience with the syntax of English as a result of the 

repetition, which will also assist them in developing an implicit knowledge of concepts such as 

noun-verb agreement, plurals, and others. teachers must realize that selecting and reading stories 

to children is critical to developing good readers. Predictable texts with rhyming or repetitive word 

patterns, familiar concepts, and simple storylines are essential in helping young children develop 

into successful lifelong readers. All the books I have chosen are predictable texts and also picture 

books. Picture books are often shorter in length, making them an excellent resource for English 

Language Learners (ELLs) who are prone to becoming easily overwhelmed by text. Because they 

deal with universal topics, they are ideal for instructing pupils who hail from a wide variety of 

countries and backgrounds.  

They provide enormous benefits for English Language Learners (ELLs), not just in the 

field of literacy but also in other areas. Picture books are not only entertaining and educational, 

but they may also be used to efficiently teach more advanced reading skills, such as determining a 
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story's topic and central idea. A theme is an underlying message or moral that can be relevantly 

applied to the lives of the audience members. Choose picture books that teach a theme for your 

English Language Learners (ELLs) that have stories in which they can draw connections between 

the text and themselves. 

The primary focus or subject matter of a narrative is referred to as its "main concept." In 

most cases, this can be summed up in a single sentence. When it comes to instructing English 

Language Learners about the core idea, the use of graphic books has several advantages. Students 

will have an easier time processing and understanding the story because of its condensed structure. 

Students who are still developing their language abilities may also benefit from reading wordless 

picture books, because they are forced to derive meaning from the illustrations rather than the text 

itself. 

The main idea of Ladybug’s Birthday is that ladybug was so excited to celebrate with all 

her friends for her birthday. She asked all of her friends to join her to celebrate but they all said 

they could not. Ultimately at the end, the truth was they were all planning a surprise birthday bash 

for her in the garden. This is a concept that most ELL’s have experienced at some point in their 

lives. If they personally have not experienced it themselves, they have seen it in a movie or had a 

friend tell them about it. This concept is something they can make a text to self or text to world 

connection. “Reading comes alive when we recognize how the ideas in a text connect to our 

experiences and beliefs, events happening in the larger world, our understanding of history, and 

our knowledge of other texts. The Text-to-Text, Text-to-Self, Text-to-World strategy helps 

students develop the habit of making these connections as they read. When students are given a 

purpose for their reading, they are able to better comprehend and make meaning of the ideas in the 

text. You can use this strategy with any type of text, historical or literary, and with other media, 
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such as film. It can be used at the beginning, middle, or end of the reading process to get students 

engaged with a text, to help students understand the text more deeply, or to evaluate students’ 

understanding of the text.” (Ourselves, 2022) 

If I would modify this text, I might change the title of the book to my name. I’d rename the 

book to give students the understanding that although this is a fiction book, it can happen in real 

life. I would also change the characters names in the book. I’d use the names of other teachers in 

the school to make it feel more realistic to the students. I think this would serve a greater purpose 

in being able to have students really understand the main concept of the text.  
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